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We” are r 0t the enes doing the
HEES urf g

= J‘JFJE Na tions, Metis and Inuit are not, with
ixceptlons setting their standards of
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dﬂcatlon and educational success;



A ppr,@'hes J’

APLNIOITOCUS 0N the spectrum of Ilfelong
JerrrmrL

- ajm( \ ‘focus on the number of graduates
= orn on-graduates from secondary school,
—ar el sticcess on standardized tests;

f{f ‘Research tends to be limited to identifying
education deficits of FN’s, Metis and Inuit
peoples Iin the school system;




2 Auditor Generall off Canada identified
achievement gap between First
tudents and Canadian students. Most
ng she noted that this gap was

smg

=" V at s the base standard being used?
~ (Graduation from secondary school.

e Graduatlon rates are also the primary measure
uUtilized to measure success at the post-
secondary level.
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\/\/ny Shioulaitnis | be a«sur@'f’e.’?b'

sonnElischiooling ol Aoriginal pecples really. began with

\f) IBAL/F{_\(( tot Sgielatverassembiv o Unnet
Feliclda by Egerton) Ryerson, the father of the Canadian
PUIdIICESCH ooI system.

rje rurée “The education of Indians consists not
METELY Of ‘training the mind but of a wearing of: the
flelg 5 and feelings of their ancestors and the
*.,@_ lirements of the language, arts and customs of
s _;vrr zedlife.”

§~ "S- Ryerson recommended the creation of “industrial”
— schoeols which would provide religious and agricultural
education. This led to the implementation of the
residential school system.

Celia Haig-Brown: Resistance and Renewal — Surviving the Indian Residential School, Arsenal Pulp Press Ltd., 1988, pp. 29
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Siisdehn A. acdon‘ld%
VIITISLE of ma 1886 |

“I'he g'- ‘aim of our Ieglslatlon as been
LORG lo..crv’ /ey With the tribal system: anc
ilate the Amerindian people in all
e ects with the other inhabitants of the

= J_mlnlon as speedily as they are fit to
:fiehangef’

Olive Patricia Dickason, adapted by Moira Jean Calder: A Concise History of Canada’s First Nations, Oxford
University Press, 2006, pp. 159



PJtiplezl mpbell Secott, Depu
SUPETT ndenj.,@eneral-ef! |an5'
F\IICLJFJ b\ _..

SRR o 0et rid of the Indian problem. | do not think
£15 L [flel] ter @ff fact, that the country ought to
cofElLet sly protect a class of people who are able to
SECIrJrJ.‘i . Ilhat has been the whole purpose of
Jplelizlg educatlon and advancement since the earliest
= ,.L nes... Our objectlve IS to continue until there Is not a
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— mg1e Indian in: Canada that has not been absorbed into
== vthe poedy politic and there is no Indian guestion, and no
= ~In_d|an Department, that is the whole object of this Bill.”

From J.R. Miller: Lethal Legacy: Current Native Controversies in Canada, McClelland &Stewart Ltd, 2004, pp. 35
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Siilfmajor amendments Wwere made to
ir)e nflr Act Inf 1951, it was Illegal for
trn'dlans to attend post-secondary
.; I Indeed it was also illegal to hold
= ceremonial dances, festivals, or for

": ‘mdlans o organize.
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Policy nge from’ﬁsw_;.
FLegration — uchrdiffierence

Jr e AN Act amendments
adlan Bill off Rights

mtegratlon of First Nations
ts INto mainstream schools.
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\/\/e___ f know this became interpreted as
= loca Iy admlnlstered

== ued to growth in numbers of local First
— Natlons operated schools
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WIS reallybeing meastired?™
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giENJarShreality 1S that Ontaror educational
Jlnrlelh €sianadl standards are aimed at informing
ENECItiZENS albout 77l nistory, thelr civic
ES190] isibilities and zheir concepts of wealth,
pUisiness and success. Their goals are not
== ,ﬁfﬂ' assarily: First Nations goals...First Nations
= should educate their people in what it
;-“1 -- *takes to be a first-class citizen of a
‘First Nation, rather than becoming a
second-class citizen to a foreign system.”

Richard Hill' Jr.: "First Nations Education Philosophy" in The New Agenda — A Manifesto for First
Nations Education in Ontario, 2004
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ESHIovinces and LErfitores move to |mplement Canada-
verIe test ng Off students,, the goals of education
SIEaiEd i such testing are defined by non-Aboriginal
elLf rnoru. s Seme Aboriginal parents and communities
mrwu jare these goals, but it should not be assumed
==— 1 r{hey will' place them above their own goals for the
= ucatlon of their children. Self-determination in
ﬁ_ : veducatlon should give Aboriginal people clear
- authority to create curriculum and set the

standards to accomplish their education goals.



AsEIrstNations, Metis and Inujt-
EDpIES how do,we defi cesst"

[dearning?.

Flrgt e nleeelionelepfi] what We mean oy

|2zifniinle)
- Jr‘rlffJJf_}?, 5 a lifieleng activity;
- lec_r nois a gift for individuals and collectives;

ESSIEaning occurs everywhere, not just

_ﬁmewhere
-5‘ s’ [ earning is interactive and experiential;
Learning involves more than five senses;
Learning Is a continuum;

_earning informs the choices we make;
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gliangLUAages — convey our worldview
PUIdentities - creation, migration

r '--_

-~ Our 9] al ‘histories
> Qlt— ﬁtellectual traditions
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'_5* S Slrvival skills — Indigenous professions

—-_,_—
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—t ='Gur social roles and societal structures

e Our relationships to the natural world and other
nations



== _Q; enstrates the linkages to the development

—

— Isa paradigm shift from the

—

- Hrooo; lncerporate “formal” and
CEXPEr Entlal” learning

i

- _..u-_., i
e

——C -eur communities and nations

T
'___I_-

-~ assimilation/integration approach
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- Ulijpgletiive to identify kéy measurable
mrhcgnro S of learning which impact
mrhvub aI and collective well- -pbeing

ilfe) ghout the lifelong learning spectrum.
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