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The Survey of Canadian Attitudes  
toward Learning

About the survey
Most Canadians are concerned about maintaining high standards of quality 
and achievement in elementary and secondary schools across the country.1 This 
interest in the state of education and the performance of schools reflects a long-
standing belief in the importance of quality education with respect to ensuring 
economic productivity, civic participation and the welfare of the country’s citizens. 

In order to probe Canadians’ views and perceptions of learning and education, 
the Canadian Council on Learning conducts an annual Survey of Canadian 
Attitudes toward Learning (SCAL). The 2007 edition of the survey addresses 
three domains of learning: early childhood learning, structured learning and adult 
learning. This report focusses on the results pertaining to structured learning in 
the elementary and secondary school years; in particular, on Canadians’ attitudes 
about homework, tutoring, language-immersion programs and bullying. 

The annual Survey of Canadian Attitudes toward Learning (SCAL) 
provides a unique opportunity to gauge the opinions, perceptions, and 
beliefs of Canadians about various aspects of learning in Canada. Now 
in its second year, the survey was designed by the Canadian Council on 
Learning (CCL) in consultation with Statistics Canada, which administered 
the survey on behalf of CCL. SCAL data were collected in May and June 
2007. Results are based on telephone interviews with 5,361 Canadians. 
All respondents had previously participated in Statistics Canada’s Labour 
Force Survey or the Canadian Community Health Survey.

Note: The analyses and opinions expressed in CCL publications related to SCAL 
are solely those of the Canadian Council on Learning.
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Summary of Findings for Structured Learning 

In brief
The majority of Canadians are satisfied with the performance of elementary schools 
and high-schools, although many Canadians indicate that there is room for improve-
ment—particularly with respect to preparing students for work. Most Canadians see 
homework as a valuable learning tool, but most also indicate that homework is often 
a source of household stress. One-quarter of parents have enrolled their children 
in language-immersion programs and one-third have hired private tutors for their 
children. Bullying remains a topic of concern for most Canadians.

Schools meeting most Canadians’expectations
Canadians were asked about various aspects of schooling and whether the schools 
with which they are personally familiar are meeting their expectations in those 
areas. In most respects, a majority of Canadians believe that schools are meeting 
or exceeding their expectations, but Canadians do express some dissatisfaction. 
In particular, more than 40% of Canadians indicate that schools are below their 
expectations with respect to preparing students for work (see Figure 1).
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Figure 1
Canadians' attitudes about the performance of elementary and secondary schools

Homework valued, but often a source of stress
When asked about homework, most Canadians agree or strongly agree that 
homework enhances learning and helps students develop good work habits. 
However, more than 60% of Canadians also agree or strongly agree that, in their 
experience, homework has often been a source of household stress (see Figure 2).
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Figure 2
Canadians' attitudes toward homework

Amount of homework appropriate, say nearly  
half of Canadians
Nearly half of Canadians believe that both elementary and high-school students 
are assigned just enough homework. One-quarter of Canadians believe 
elementary students are assigned too much homework and 19% believe the same 
is true for high-school students (see Figure 3).
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Half of parents do not spend enough time helping  
with high-school homework
Very few Canadians believe that parents spend too much time helping their 
children with homework. However, 37% believe that parents do not spend enough 
time helping their elementary school children with homework and 50% believe the 
same with respect to high-school students (see Figure 4).

-60%

-40%

-20%

0%

20%

40%

60%

Time spent by parents helping 
elementary students with homework

Source: Canadian Council on Learning. Survey of Canadian Attitudes toward Learning, 2007

Time spent by parents helping 
high-school students with homework

Not enough homework

Figure 4
Canadians' beliefs about parents' time spent helping their children with homework
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One in three parents have hired a tutor
Overall, 33% of parents report hiring a private tutor to assist with their children’s 
education. Most tutors are hired to assist with mathematics, but tutors are also 
hired to help with reading and writing, science and other subjects (see Figure 5).

» More SCAL results, context 
and analysis on homework are 
available on page 10
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Parents' reasons for enrolling their children in language-immersion programs
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Figure 5
Proportion of Canadian parents who have hired private tutors
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Language-immersion programs chosen by 24% of parents
Nearly one-quarter of Canadian parents report having enrolled their children in 
language-immersion programs (primarily French immersion). Most parents report 
that their reasons for enrolling their children in immersion programs are to learn 
and maintain additional language skills and to improve future job opportunities  
(see Figure 6).

» More SCAL results, context 
and analysis on tutors are 
available on page 18

» More SCAL results, context 
and analysis on language-
immersion programs are 
available on page 24
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» More SCAL results, context 
and analysis on bullying are 
available on page  32

Bullying seen as a serious issue for children at school
More than 80% of Canadians agree or strongly agree that bullying is one of the 
most serious issues affecting students today. Nearly half (47%) of Canadian parents 
indicate that their children have been bullied and 16% indicate that this bullying 
has occurred frequently. Canadians generally disagree that enough is being done 
to prevent and address bullying in schools, and they hold all relevant parties 
responsible for doing more  (see Figure 7).



2007 SCAL Results for elementary and secondary school learning

Canadian Council on Learning10

Canadian attitudes toward homework

The role of homework in structured learning
Homework is a daily feature of most students’ school experience and consists 
of a series of tasks or activities assigned by teachers to students, generally 
completed outside normal school hours.2,3

Historically, homework has been a controversial issue, with public opinion 
alternately swaying between strong support for homework and deep concern 
about its value and effectiveness. Proponents of homework argue that it 
can help reinforce what students learn in the classroom, prepare them for 
further learning, support the development of good working habits, help 
build their sense of independence and personal responsibility,4 and enhance 
communication between parents, students and schools.5,6,7  Opponents 
question its contribution to student achievement8 and suggest that, rather than 
contributing to learning, homework can make students feel overburdened, 
reduce their access to leisure, promote cheating, and compound the effects of 
socio-economic inequalities among students.9,10,11

Notwithstanding these controversies, parents and educators currently appear 
to believe that homework plays an important role in the learning experience 
of students, and they are prepared to invest time and effort in the proper 
supervision and support of homework.12 It is therefore no surprise that, 
according to results from SCAL 2007, an overwhelming majority of Canadians 
currently believe that homework is an important element of education. Yet it also 
appears to be a significant cause of stress in many Canadian households. 

Effectiveness of homework
A number of studies on the effectiveness of homework suggest that 
homework has positive effects on grades, test scores and attitudes 
toward formal learning.13,14,15,16 A number of studies on the effectiveness 
of homework suggest that students who are assigned homework 
outperform those who are not and that greater amounts of homework 
can lead to better academic outcomes.17,18 However, studies also show 
that homework is a particularly useful instructional tool for high-school 
students and that it has smaller, and sometimes negative, effects on 
learning and academic performance among elementary students.19,20

CCL is currently conducting a systematic review on the effectiveness of 
homework, to be published in 2008.
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SCAL results reveal that Canadians have mixed feelings about homework. 
There is a strong consensus among Canadians that homework is a valuable 
learning tool, but they are split in their opinions on the amount of time spent 
on homework—by students and their parents. Furthermore, a majority of 
Canadians indicate that homework, in their experience, has often been a source 
of household stress. 

Perceptions about homework’s value
Canadians express strong support for the value of homework. This is equally true, 
both for parents of school-age children (aged five to 24) and for non-parents,i 
although non-parents are slightly more likely to agree or strongly agree that 
homework enhances learning and develops good work habits (see Figure 8).
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Parents' and non-parents' attitudes toward homework
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Perceptions about the amount of homework assigned
Parents and non-parents express similar opinions about the appropriateness of the 
amount of homework assigned to students, although parents are somewhat more 
likely than non-parents to indicate that high-school students are not assigned 
enough homework  (see Figure 9).

i	 Non-parents include Canadians who do not have any children and those who do not have any school-
age children but do have children in other age groups.
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Perceptions about the amount time spent doing homework
Parents and non-parents have quite different opinions about the appropriateness 
of amount of time parents spend helping their children with homework. 
Approximately 40% of non-parents indicate that parents do not spend enough 
time helping their elementary school children with homework and nearly 60% 
believe this about high-school students. Many parents also indicate that parents 
do not spend enough time helping their children with homework, but they are 
less likely than non-parents to express this opinion and more likely to indicate that 
parents spend too much time helping with homework  (see Figure 10).
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Perceptions about homework as a source of household stress 
More than two-thirds of Canadians agree or strongly agree that homework 
has often been a source of household stress. This is true for parents of school-
age children and non-parents, although parents are more likely to express this 
opinion than non-parents (72% of parents vs. 65% of non-parents). Research on 
homework-related stress suggests that homework stress is experienced by the 
vast majority of families who have school-age children, and that it is particularly 
prevalent among families with children transitioning between major school levels 
and among families facing work–life balance challenges.21 A growing perception 
of the importance of school achievement appears to be fuelling parental 
expectations about school activities that, like homework, are meant to support 
children’s learning. Given the trend toward so-called “intensive parenting”22 and 
recent data indicating that, at an average of 9.2 hours per week, homework is 
the second-most time-consuming activity of adolescent students in Canada,23 it 
is not surprising that most Canadian parents feel that homework contributes to 
household stress. 

While many parents report that homework is a source of household stress, this 
is not universally true. In order to determine which factors are associated with a 
greater likelihood of experiencing homework-related stress, a logistic regression 
analysis (see text box on page 14) was conducted using gender, country of birth, 
educational attainment and household income as predictors, and reported levels 
of homework-related stress as the outcome.
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Logistic Regression
Logistic regression is used to predict the likelihood of particular 
outcomes, such as the likelihood that a parent will report homework-
related stress. It also helps determine how certain characteristics of the 
respondents might change the likelihood of a given outcome. Because 
many demographic factors tend to interact, logistic regression is useful 
in separating out the influences of factors that tend to interact or co-
vary. For example, since people with higher levels of education tend 
to earn higher incomes, it is useful to know whether homework-related 
stress is affected primarily by income or education, or both.

Country of birth is one of the strongest predictors of homework-related stress: 
parents born outside of Canada are less than half as likely (.36 times as likely) as 
parents born in Canada to report homework-related stress in their households. 
Given the challenges faced by many immigrant parents and their children 
in adapting to educational systems in Canada, not the least of which is very 
often the acquisition of a new language, it is noteworthy that these families are 
less likely to report homework-related stress than non-immigrant families. It is 
possible that previous experiences with the educational systems of their home 
countries, along with cultural expectations about achievement, discipline and 
commitment to school work reduce the homework-related stress experienced by 
immigrant parents.24

Education is an important predictor of homework-related stress. Parents without 
a high-school diploma are twice as likely as those with a high-school diploma 
to see homework as a source of stress. It is likely that the higher levels of stress 
reported by parents who have not completed high-school is related to the more 
limited capacity of these parents to assist their children with their homeworkii as 
well as to additional challenges encountered by parents with limited education 
(e.g., lower paying and more precarious employment). However, these findings 
stand in contrast to recent research suggesting that parents possessing higher 
levels of education are likely to report higher levels of stress around homework 
as a result of their expectations of greater homework efforts and higher 
educational aspirations for their children.25 

Household income is also a significant predictor of homework-related stress, but 
shows a different pattern than education. Parents in the top household income 
bracket ($100,000 or more) are more than twice as likely (2.3 times more likely) 
to report that homework is a source of stress as those in the lowest household 
income category ($40,000 or less). The significantly higher level of stress 
associated with homework reported by parents from top-earning households 
may be associated with the work–life balance challenges faced by parents 
with demanding careers, or may simply be a reflection of the high educational 
expectations of parents in this group. 

ii	Data from SCAL 2006 revealed that parents with less education are less likely to feel that they have 
enough knowledge to help with their children’s homework.
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The results indicate that gender is not a strong predictor of homework-related 
stress. Mothers are slightly more likely (1.19 times more likely) than fathers to 
identify homework as a source of stress. Such a small difference might seem 
surprising given that mothers generally take on a larger share of parental duties 
with respect to helping children with homework.26 However, even if mothers 
are more likely to directly experience homework stress, mothers and fathers are 
likely to be equally aware of it.

In addition to the demographic factors discussed above, parents’ and children’s 
experiences with homework and other aspects of schooling are also associated 
with the tendency to report homework-related stress.

Survey respondents were asked to estimate the overall level of achievement 
of their oldest school-aged child. Not surprisingly, parents of lower achieving 
students (those achieving grades of Cs and Ds) are more likely to report that 
homework is a source of stress (see Figure 11). Understandably, homework is a 
considerable source of stress for students who are struggling academically and 
this stress often spills over into the household.27
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Figure 11
Proportion of parents who agree or strongly agree that homework has often been 
a source of household stress, by level of achievement of oldest school-age child

62.2% 84.2%87.5%74.8%

Survey respondents were also asked about their own previous experiences with 
school. Specifically, they were asked to rate their degree of agreement with the 
following statements:

• You enjoyed school.
• School work was easy for you.
• School teachers had a positive influence on you.

Parents whose own experiences with schooling were not particularly positive (i.e., who 
disagreed with the above statements) are more likely than those who report positive 
schooling experiences to see homework as stressful (see Figure 12).
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Percentage of parents who agree or strongly agree that homework is a source 
of household stress, by their own experiences with schooling 
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Parents’ own beliefs about homework are also related to the likelihood of 
reporting homework-related stress. Parents who indicate that homework does 
not enhance learning or develop good work habits are more likely to report 
homework-related stress in their households (see Figure 13).
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Percentage of parents who agree or strongly agree that homework is a source 
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Finally, attitudes about the amount of homework students are assigned are 
tightly linked to reports of homework-related stress. Parents who believe 
students are assigned too much homework almost universally agree that 
homework is a source of stress. On the other hand, among parents who believe 
that students are not assigned enough homework, more than 60% still report 
that homework is a source of household stress (see Figure 14).
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Figure 14
Percentage of parents who agree or strongly agree that homework is a source of 
household stress, by their opinion about the quantity of homework assigned to students  

91.6% 60.4%65.8%

In sum, SCAL findings suggest that homework-related stress is a prevalent 
issue in Canada, affecting two-thirds of Canadian families. Homework-related 
stress appears to be a particularly significant issue among parents with limited 
education, families with high household incomes, parents whose children 
struggle in school, whose own experiences with school have been negative, and 
who are not generally in favour of homework. 

A growing body of research suggests that homework helps promote self-
discipline,28 independence and study skills. Moreover, recent studies suggest 
that boys spend far less time than girls on homework,29 and have greater 
difficulty completing homework assignments, a difference frequently associated 
with the greater educational performance and achievement of female students.30 
Parents’ experience of homework-related stress may result, at least in part, from 
their (largely correct) perception that homework is an important contributor 
to their children’s academic success. The fact that homework-related stress 
is so widely reported suggests that there is a need for a range of resources 
and initiatives that can better assist parents’ efforts to support their children’s 
engagement in and success with homework. It also lends credence to the 
argument made repeatedly in much of the research on homework that parents, 
students, teachers and administrators require appropriate tools to better 
understand the purpose, goals and expectations surrounding homework.31
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Canadian attitudes toward tutoring

The role of tutoring in structured learning
Tutoring can be defined as supplementary instruction in academic subjects 
taking place outside of scheduled school time. Tutoring is no longer primarily 
geared towards low-achieving students requiring remedial instruction, but rather 
caters to a growing number of average and high-achieving students seeking to 
improve their learning and academic performance.

The widespread use of private tutors is a new feature of the Canadian 
educational landscape. The tutoring industry has recently received increasing 
attention and undergone significant growth in North America. According to 
one recent study,32 the number of tutoring companies grew between 200% and 
500% in major Canadian cities during the 1990s.iii In this section, we explore the 
demographics of Canadians hiring the services of tutors for their children and 
their reasons for doing so. We end with a look at the research evaluating the 
benefits and academic outcomes of tutoring.

Who is hiring tutors?
One-third of Canadian parents with children aged five to 24 report having hired 
a private tutor or a tutoring company to assist their child with reading and/or 
writing, math, science, or other subjects. A logistic regression analysis was 
conducted to examine the characteristics of parents who hire tutors for their 
children. Specifically, household income, parental educational attainment, home 
language, as well as country of birth were included as predictor variables and 
parental reports of having hired a tutor was the outcome.

Household income is the strongest predictor of parents’ decisions to hire tutors. 
Families with annual household incomes greater than $100,000 are almost three 
times more likely (2.9 times more likely) to hire tutors than families making less 
than $40,000. 

The logistic regression analysis (see text box on page 14) of the effect of parental 
level of educational attainment suggests that the effect of household income is 
moderated by parents’ level of educational attainment. Further analyses indicate 
that parents who earn more money are generally more likely to hire tutors, except 
if they have less than a high-school diploma. In this case, higher earning parents 
who did not graduate from high school are less likely to hire tutors for their 
children than lower earning parents at the same educational level.

Immigrant status is not a significant predictor of parents’ decisions to hire tutors: 
parents born in Canada and those born outside of Canada are equally likely 
to report hiring tutors. Home language is, however, a significant predictor. In 
homes where both English and French are regularly spoken, parents are more 
likely (1.7 times more likely) to hire tutors than in homes where only English or 
French are spoken. The same is true in homes where neither English nor French 
are regularly spoken (1.4 times more likely).

iii	Reliable data on the number of private, independent tutors are difficult to obtain as these are usually 
contracted informally and may not report their tutoring revenues.
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Parents who report that their children struggle academically (i.e., those who 
estimate that their oldest school-age child’s overall academic performance is 
in the C or D range) are more likely to report hiring tutors for their children 
(see Figure 15). However, most parents who hire tutors (73%) estimate that 
their children’s overall academic performance is in the A or B range. Thus, the 
majority of tutors are hired by parents of children whose academic performance 
is average to high achieving. 
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Figure 15
Percentage of parents who hired a tutor, by reported level of overall 
academic performance of oldest school-age child 

26.5% 54.3%37.4%36.8%

Tutoring for average- and high-achieving students is typically sought for 
enrichment in specific subjects, but also in order for these students to become 
more competitive with their peers, in particular for senior high-school students 
making college or university applications.33 The rise in post-secondary education 
enrolments and increases in the cost of pursuing a post-secondary education 
have increased competition for placements in prestigious universities and for 
scholarships and merit-based awards.34  

Demand for tutoring services can also be understood in the context of the trend 
toward “intensive parenting,” which encourages typically middle-class parents 
to provide cognitively stimulating activities and environments for their children, 
including classes in music and sports, in order to enhance their children’s 
competitiveness and chances of future success.35 Private tutoring for average- or 
high-achieving students can be seen as one manifestation of this phenomenon, 
which for some middle-class families represents an affordable alternative to 
private school.36 

iv

iv	Grades reported by parents are not necessarily the grade of the child receiving tutoring.
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Why are parents hiring tutors?
SCAL data allowed for an exploration of a number of reasons explaining why 
parents hire tutors for their children. One possibility is that parents hire tutors 
because they are dissatisfied with the quality of education provided by their 
children’s schools and SCAL data provide some evidence that this is, in fact, the 
case. Parents who have hired tutors are more likely than parents who have not to 
say that schools are falling below their expectations in a variety of areas, including 
teaching the basics and teaching students to love learning (see Figure 16).
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Figure 16
Proportion of parents who say that schools are falling below their 
expectations in various areas, by reported hiring of tutors 
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Parents who have hired tutors for their children are nearly twice as likely as 
parents who have not to report that parents spend too much time helping their 
children with homework (see Figure 17). Parents who hired tutors are also more 
likely to agree that homework was a source of stress. Eighty-one percent of 
parents who have hired tutors, in contrast to 68% of parents who have not hired 
tutors, agree that homework was a source of household stress. Overall, these 
results suggest that parents hire tutors because they are concerned that schools 
are not meeting their expectations, because they feel that they spend too much 
time helping their children with their homework, and because homework is a 
source of stress in their household. 
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Figure 17
Proportion of parents who believe that parents spend too much time 
helping their children with homework, by reports of hiring tutors 
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Source: Canadian Council on Learning. Survey of Canadian Attitudes toward Learning, 2007
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The decision to hire tutors seems to reflect strong parental involvement in their 
children’s academic success. Other research has pointed to similar conclusions. 
For instance, some research has shown that parents who hired tutors did not do 
so because they lacked time to monitor their children’s homework or because 
they employed tutors to serve as after-school caregivers. Rather, parents who 
hired tutors reported spending significantly more time helping with homework 
and volunteering at their children’s school.37 Findings from this research also 
suggest that parents who hired tutors were more likely to indicate that they 
would send their children to private school or to home-school their children if 
financial resources permitted. 

Effectiveness of tutoring
Effects on tutees
Tutoring, whether provided as supplemental or remedial instruction for 
low-achieving students or for enrichment or competitive advantage to high-
achieving students, is generally perceived as a valuable investment benefitting 
students; however, the quality of tutoring services is notoriously difficult to 
assess. Tutors differ with respect to their qualifications, training, age, and even 
motivations for tutoring. There is no guarantee that private, independent tutors 
can or will offer quality tutoring, as the most common characteristic of tutors 
is that they are older than the students they are tutoring. Tutoring companies, 
although they likely employ qualified and trained tutors, differ in the quality of 
instruction they provide and their orientation toward learning and education.38  
A common criticism of many tutoring companies is that they teach rote learning 
rather than comprehension of principles.39 
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Nonetheless, there is evidence that tutoring can be effective. For example, 
findings from a meta-analysis of studies on the effectiveness of tutoring 
showed that tutored students showed higher academic achievement than non-
tutored (control) students, as measured on examinations.40 In another study of 
students at risk for academic failure, peer tutoring (in combination with parental 
involvement) was found to be effective in helping students make gains in 
classroom-based and standardized mathematical achievement tests. The tutored 
students obtained higher scores than the (control group) students who were 
asked to practice their math lessons on their own.41, 42

Although the demand for tutors is typically in the area of mathematics—and 
some studies have shown that larger gains result from tutoring in mathematics 
than in other subjects such as reading43—tutoring can also be an effective 
supplemental instructional strategy for reading. A recent study revealed large 
improvements in sight-word acquisition, and smaller gains in reading fluency and 
comprehension, among students identified as being at risk for reading failure 
and who participated in a peer tutoring intervention.44

In addition to improving academic outcomes, some evidence suggests that 
tutoring positively affects students’ self-confidence.45 Tutored students develop 
positive attitudes toward the subject in which they are tutored,46 particularly 
in a subject like mathematics where negative attitudes have been observed to 
be common. One-on-one tutoring, in particular, can help students overcome 
the anxiety often encountered in classrooms where rewards are based on 
performance. By contrast, the reward for tutored students is usually the learning 
process itself, and success is based on effort and practice.47 Similar gains in 
self-confidence are made by at-risk students,48 who also show improvements in 
classroom behaviour and self-control.49

Effects on tutors
Research shows positive effects from tutoring on the tutors themselves. In 
Cohen, Kulik, and Kulik’s meta-analysis, students who were tutors performed 
better on examinations and had more positive attitudes toward the subject 
being taught than (control group) students who were not tutors.50

The underlying assumption is that tutors benefit from tutoring because of 
the positive cognitive effects associated with teaching. In short, this suggests 
that the tutor’s own learning is enhanced by preparing to teach others. In 
preparing for tutoring, tutors find gaps in their knowledge and improve their 
understanding of the material.51
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While tutoring fosters improved academic outcomes for many students, it is 
not generally an option available to all students. Given that SCAL data indicate 
that household income is one of the strongest predictors of whether parents do 
or do not hire tutors, it is very likely the case that the cost of tutoring prevents 
many parents from hiring tutors for students who would benefit from additional 
academic support. Hired tutors are not, however, the only effective form of 
tutoring: peer tutors can also be effective. An additional advantage of this 
approach is that peer tutors often benefit personally from the tutoring experience.

In short, many Canadian students would likely benefit from initiatives focussing 
on peer tutoring. Barriers to tutoring also present themselves for families living 
in rural areas, where the demand for private tutors might be greater than the 
supply and where tutoring companies are likely less interested in setting up a 
business venture. In these instances, peer tutoring can be a practical solution. As 
well, online tutoring programs offer accessible alternatives to conventional forms 
of tutoring, which might not be easily available to rural families. 
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Canadian attitudes toward  
language-immersion programs

Language-immersion programs in Canada
Language immersion is a popular second-language learning option in 
elementary and secondary schools across Canada. The objective of immersion 
programs is to promote the acquisition of a second language by using it as the 
language of instruction rather than as the object of instruction. In immersion, 
the second language is used to teach a variety of subjects, such as history, arts, 
mathematics, or the sciences. 

Immersion programs generally differ along two main dimensions. The first 
pertains to the start of the program, which can vary from kindergarten or 
Grade 1 for early immersion programs, to between Grade 2 and Grade 6 for 
delayed- or middle-immersion programs, and finally to Grade 6 or later for 
late-immersion programs. The second dimension relates to the proportion 
of instruction time spent using the second language. This proportion varies 
between 100% for total-immersion programs, to as low as 40%–50% in a partial-
immersion program. Typically, early immersion programs will start with 100% of 
the instruction in the second language and gradually will incorporate instruction 
in the first language to reach a somewhat equal proportion of instructional time 
in each language by the end of elementary school.

In Canada, immersion programs are offered in many languages, though the most 
common are in French, and to a much lesser extent English. During the 2005–
2006 school year, there were more than 309,000 students enrolled in French-
immersion programs across the country (which represents nearly 8% of the total 
eligible population).52

Enrolment in different types of language- 
immersion programs
Parents of children aged five to 24 years were asked whether they had ever 
enrolled any of their children in some form of language-immersion program 
at the elementary or secondary school levels. Approximately one-quarter of 
respondents indicate that they have done so, and French immersion is by far the 
most popular immersion program in Canada (see Figure 18).
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Figure 18
Percentage of parents whose children aged 5 to 24 were ever enrolled
in a language-immersion program at the elementary or secondary school level
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The popularity of language-immersion programs varies widely by province. More 
than one-third of parents in New Brunswick and Manitoba report having ever 
enrolled their children in immersion, but a much smaller proportion of parents 
in British Columbia report having done so (see Figure 19). These findings are 
consistent with enrolment data indicating that New Brunswick had one of the 
highest French-immersion enrolment rates in the country in 2005–2006 and 
British Columbia had one of the lowest.53
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Figure 19
Proportion of parents of school aged children in each province whose children 
have ever been enrolled in a language-immersion program at the elementary 
or secondary school level
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Characteristics of parents who enrol their 
children in immersion
In order to examine further the variability in the popularity of language-
immersion programs, a logistic regression (see text box on page 14) was 
performed to determine the characteristics of parents who have enrolled their 
children in language-immersion programs. The predictor variables included 
home language, parental level of educational attainment and household income, 
and the outcome was whether parents enrolled their children in language-
immersion programs.

Immersion related to language spoken at home
Of the three variables included in the regression analysis, home language is the 
single strongest predictor of participation in language-immersion programs. 
In homes where French is the language spoken most often, parents are much 
less likely (.04 times as likely) to report enrolling their children in immersion, 
compared to homes where English is the language spoken most often. In 
homes where both English and French are regularly spoken, parents are nearly 
five times more likely (4.5 times more likely) to report enrolling their children 
in immersion, compared to English-only homes. While language-immersion 
programs (specifically French immersion) were originally developed in the 1960s 
for the Anglophone community in Quebec, immersion programs now appear to 
be most popular among bilingual households.

Immersion and socio-economic background
Parents with the highest household income are more than twice as likely  
(2.3 times as likely) as parents with the lowest household income to report they had 
enrolled their children in French-immersion programs. This is consistent with reports 
indicating that children enrolled in French-immersion programs tend to come from 
higher socio-economic backgrounds, although this pattern may not be characteristic 
of all provinces.54 For instance, a study examining the family backgrounds of 
students enrolled in French-immersion programs and those of students enrolled 
in regular English programs in New Brunswick found no difference in their socio-
economic backgrounds, although a slightly higher proportion of children in French 
immersion had parents who had a university degree.55

Parental educational attainment is not consistently linked to participation in 
language-immersion programs. For families in the lowest income quartile, 
parents with more education are more likely to enrol their children in immersion; 
this is not true of the other three income quartiles.
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Parental attitudes toward learning and schools
Parents whose children have been enrolled in immersion programs are 
more likely to agree strongly that learning between birth and the end of the 
elementary school years is critical to success in life, when compared with parents 
who have not enrolled their children in language immersion (see Figure 20). 
This belief could be related to the greater involvement of these parents in their 
children’s learning. Support for this possibility can be found in a recent study 
conducted in New Brunswick that reported higher parental involvement, as 
perceived by teachers and school administrators, in French-immersion schools 
than in non-immersion schools.56
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Percentage of parents who strongly agree that early learning and learning 
during elementary school are critical to success in life, by participation 
in language-immersion programs. 
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Parents who report having enrolled their children in immersion programs tend 
to report higher levels of satisfaction with elementary and secondary schools. 
In fact, a larger proportion of parents whose children have been enrolled 
in immersion report that elementary and secondary schools are meeting or 
exceeding their expectations with regard to preparing students for work, 
preparing students for further education, teaching students to be good citizens, 
and teaching the basics, when compared to parents whose children have never 
attended immersion programs (see Figure 21).
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Figure 21
Percentage of parents who feel that schools are meeting expectations, 
by participation in language-immersion programs 
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Reasons for choosing immersion
Past research on participation in immersion programs highlights several factors 
as key to parents’ decisions to enrol their children in immersion programs.57 
First, parental commitments to the bilingual goals of immersion influence their 
decision to enrol their children in such programs.58 For example, in a study 
conducted in Manitoba, parents were asked to rate their level of agreement with 
the following statements about the importance of becoming fluent in French:

•	It will enable students to get better jobs in the future (85% of immersion 
parents agree, vs. 62% of non-immersion parents).

•	It will enable students to better understand French-Canadian culture  
(65% of immersion parents agree, vs. 32% of non-immersion parents).

•	It facilitates travelling and visiting in Quebec (85% of immersion parents 
agree, vs. 52% of non-immersion parents).
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One of the main reasons for the development of French-immersion programs 
in Quebec was to provide English-speaking children with the opportunity to 
develop their French skills and become more competitive in Quebec’s job 
market.59 Recent studies suggests that this remains an important reason cited 
by parents for sending their children to French immersion, along with program 
quality and classroom climate.60,61 Consistent with the above findings, results 
from SCAL 2007 indicate that nearly 60% of Canadians cite increased job 
opportunities as a reason for enrolling their children in immersion programs 

Parental decisions about enrolling children in immersion programs are also 
influenced by their skepticism about such programs. For instance, in a study 
conducted among parents of kindergarten and Grade 1 children in Manitoba,62 
half of parents who enrolled their children in a regular English program agreed 
that French immersion was still in an experimental stage, compared to just 6% 
of parents who enrolled their children in French immersion. Moreover, 45% of 
parents with children in non-immersion programs believe that French immersion 
has negative effects on English-language development, compared to just 7% of 
parents with children in French immersion.

Many of the organizational aspects associated with immersion programs can 
prevent parents from enrolling their children in immersion programs. For 
example, resistance to change and issues regarding transportation63 or parents’ 
concerns about assisting their children with their schoolwork in their second 
language may deter parents from choosing immersion programs. 

A fourth influencing factor involves parental attitudes and reactions to the 
broader socio-political context, including their beliefs about the importance 
of bilingualism in Canada, their attitudes toward French–English relations 
and the rights of minority-language populations in Canada. Bienvenue (1986) 
reported that more than 80% of parents in her study who had children in French 
immersion agreed or strongly agreed that losing French-Canadian culture 
because of Quebec separation would be a loss for the whole country, compared 
to approximately half of parents whose children were not in an immersion 
program.64

Results from SCAL 2007 reveal that approximately one-quarter of parents cited 
a lack of programs or spaces as a reason for not enrolling their children in an 
immersion program in elementary or secondary school. Almost 25% said they 
simply never considered immersion as an option. Many parents (16%) avoid 
immersion because they feel they could not help with their child’s homework. 
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Figure 22
Percentage of parents whose children aged 5 to 24 were never enrolled in an 
immersion program, by reason for lack of enrolment in immersion
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Negative parental views of immersion programs are also cited as reasons for not 
enrolling their children in immersion. More than one in 10 parents believed their 
child’s performance in other school subjects or other language skills would suffer 
as the result of an immersion program (see Figure 22).

Implications 
A significant number of parents report that language-immersion programs or 
spaces are not available for their children. This is also reflected in reports of 
qualified immersion teacher shortages throughout the country.65 The benefits 
of language-immersion programs have been well documented (for more on 
the benefits of French immersion, see CCL’s Lessons in Learning article titled 
“French-immersion education in Canada,”66 and the work of Rebuffot67). However, 
parents are not always aware of these benefits, so common misconceptions about 
immersion programs abound. Generally, researchers have found that immersion 
students’ second-language comprehension skills are near native-like and that their 
ability to speak is significantly better than that of students who learned the second 
language by more traditional means. Students’ first-language skills have not been 
found to suffer in the long term and immersion students generally perform as 
well, or better, than non-immersion students in other subjects, such as science, 
math and history. Research also suggests that language-immersion programs can 
benefit some students with disabilities, provided they receive adequate support 
and services. These findings suggest that language-immersion programs are 
effective in teaching a second language while maintaining first-language skills and 
developing other academic skills.
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Two main conclusions can be drawn from the results of SCAL 2007 questions on 
language-immersion programs. 

First, the majority of parents who have chosen to enrol their children in 
immersion programs appear to be doing so primarily because of the 
“instrumental” advantage that comes from having more than one language, as 
reflected in their belief that such a skill is likely to contribute to their children’s 
long-term career prospects. This stands in contrast to the persistent, albeit 
unsupported, belief among many parents that language-immersion programs 
can compromise children’s learning in other areas, such as verbal and written 
competence in one’s first language, mathematics and science. The existence 
of such different beliefs underscores the need for greater public education 
about the social, economic and cognitive benefits of possessing two or more 
languages, as already widely documented in the literature. 

Second, SCAL 2007 results suggest that the demand for immersion programs, 
and French-immersion programs in particular, may be much greater than actual 
enrolment figures suggest. The considerable proportion of parents who indicated 
in our survey that they had not enrolled their children in immersion programs due 
to lack of space or availability of programs suggests that more effort and resources 
need to be allocated to establishing quality language-immersion programs and to 
attracting and retaining qualified immersion teachers.
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Canadian attitudes toward bullying

Bullying in Canadian schools
Bullying is an important issue in Canada and around the world.68 According 
to the World Health Organization’s Health Behaviour in School-aged Children 
survey, rates of bullying and victimization exceed 65% in some countries.69 
Canada’s bullying rate, although not the highest, still sits above the international 
average.70 In fact, with bullying rates exceeding 40%, Canada ranks ninth out of 
35 countries for the highest bullying rate among 13-year-old children.71

Results from SCAL 2007 suggest that a large majority of Canadians are 
concerned about bullying and that, far from diminishing in importance, this is 
an issue requiring greater public attention. In addition, SCAL data suggest that 
rates of bullying are quite high across the country and among all Canadians. 

There is abundant research about bullying, much of which is dedicated to 
examining the consequences of bullying. The research is remarkably consistent 
in its findings and conclusions: being bullied is related to various forms of 
maladjustment, including depression, loneliness and low self-esteem.  The 
available evidence indicates that bullying is an issue requiring dedicated and 
widespread attention.72 

Types of bullying

Bullying tends to fall under four categories:

	 1. Physical bullying 	 2. Relational bullying

	 • punching
	 • kicking
	 • pushing
	 • tripping
	 • pinching 
	 • pulling hair
	 • forced confinement

	 • social exclusion
	 • spreading rumours
	 • gossip
	 • sending nasty notes

	 3. Verbal bullying 	 4. Electronic or “cyber” bullying

	 • name-calling 
	 • verbal intimidation
	 • mocking 
	 • insulting

	 • similar to relational and verbal  
	 bullying but occurs online

	 • sending false e-mails using 
	 the victim’s name

	 • forwarding private e-mails, 
	 pictures or information 
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Although bullying can take many forms, researchers and experts in the field 
generally agree that bullying behaviour includes three key criteria: 

• repeated negative action

• the intention to do physical or emotional harm to another

• the existence of a power difference between aggressor and victim73,74,75,76

Harmful actions can include any physical or verbal action that is intended to 
cause distress on the part of the victim.  Bullying can be direct, such as physical 
contact, or it can take more indirect forms, such as making mean faces or 
gestures, spreading rumours, or intentionally excluding someone from a group.77 
Regardless of the form it takes, inappropriate behaviour turns into bullying when 
the intention is to cause physical, emotional or social harm. 
								      
Research suggests that the cycle of bullying is particularly difficult to break 
because prolonged exploitation of power inequities by bullies tends to lead to 
the solidification of power imbalances and a sense, among victims, of increasing 
inability to defend oneself.78 It is not surprising that such victimization can have 
long-lasting effects on children. 

How do Canadians feel about bullying?
More than 80% of Canadians agree or strongly agree that bullying is one of 
the most serious issues affecting students today.  These sentiments do not vary 
substantially with age or parental status, although non-parents and younger 
Canadians are less likely to feel as strongly about the issue (see figures 23 and 24).
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Figure 23
Percentage of parents and non-parents who agree or strongly agree that
bullying is one of the most serious issues affecting students today
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Figure 24
Percentage of respondents in each age group who agree or strongly agree 
that bullying is one of the most serious issues affecting students today

Agree Strongly agree

40.8% 45.5% 39.2% 41.2% 38.7% 34.1%

35.3%
36.3%

45.4% 45.5% 50.8%
45.9%

Canadians also appear relatively united in their belief that no particular group is 
currently doing enough to address bullying issues. More than half of Canadians 
disagree or strongly disagree that school officials, teachers, parents or students 
are doing enough to address or prevent bullying. Canadians appear to see 
preventing and addressing bullying as a widely distributed responsibility, a belief 
that is not affected strongly by parental status or the age of the respondent, 
although younger Canadians are particularly likely to suggest that students 
should do more to prevent and address bullying (see figures 25 and 26).
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Figure 25
Percentage of parents and non-parents who disagree or strongly disagree 
that each group is doing enough to address or prevent bullying 
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Figure 26
Percentage of respondents in each age group who disagree or strongly
disagree that each group is doing enough to address or prevent bullying

56
.2

%
56

.9
%

46
.3

%
55

.8
%

49
.6

%
55

.3
%

52
.9

%
53

.4
%

46
.4

%
49

.8
%

43
.9

%
52

.1
%

58
.1

%
50

.0
%

52
.8

%
55

.9
%

52
.4

%
52

.1
%

77
.1

%
75

.8
%

64
.5

%
68

.1
%

59
.8

%
66

.1
%

School officials Teachers Parents Students

Source: Canadian Council on Learning. Survey of Canadian Attitudes toward Learning, 2007

18–24 25–34 35–44 45–54 55–64 65–74

Prevalence of bullying
When asked to recall their own experiences, 35% of Canadian adults indicate 
that they were bullied in school (25% occasionally; 10% frequently). Nearly half 
(49%) of parents with children aged five to 24 years report that their child has 
been bullied at school (32% occasionally; 17% frequently). 

These results match the findings of other studies on bullying. As part of the 
2001–2002. Health Behaviour in School-aged Children survey (an international 
collaborative survey conducted on behalf of the World Health Organization in 
35 countries), Canadian youth between the ages of 11 and 15 were asked to 
indicate how often they had been the victims of bullying. Twenty-seven per cent 
of girls and 34% of boys reported being bullied at least once during the previous 
two months, whereas frequent victimization, defined as having occurred at least 
twice in the five days prior to taking part in the study, was reported by 18% of 
girls and 17% of boys.79 

In a more recent study, children in grades one through 12 were asked to 
report whether they had been bullied in the two-month period preceding the 
investigation.80 This study found that rates of perceived bullying were highest 
in the early grades and generally dropped off as children matured, with the 
exception of a noticeable spike in Grade 9. 
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Which parents report that their children were bullied?
A logistic regression (see text box on page 14) was performed to determine the 
characteristics of parents who report that their children, aged five to 24 years,  
had ever been bullied in school. The predictor variables included home 
language, country of birth, parental educational attainment and household 
income. The outcome was parental reports of bullying among children.

In households where French is the language most frequently spoken, parents 
are almost half as likely (.53 times as likely) to report that their children have 
been bullied, compared to English speaking households. None of the remaining 
predictor variables were very strongly linked to parental reports of bullying.

These findings suggest that parental indicators are not strongly predictive of 
their reporting bullying. Although parental reports of bullying may not reflect 
actual prevalence of bullying in their children, these findings indicate that 
parental characteristics or family background may be less related to bullying 
than children’s characteristics. For example, victims of bullying have typically 
been characterized as submissive, inhibited, less likely to get involved in 
aggressive play (i.e. rough-and-tumble play) and less socially competent.81,82,83

SCAL data do not identify the gender of the children associated with parental reports 
of bullying; however, it is possible to examine the gender of respondents who 
reported having been bullied when they were children. Results suggest that while 
males experience victimization at school more often than females, females who are 
victims of bullying experience it more frequently the male victims (see Figure 27). 

0%

10%

20%

30%

40%

50%

Male

Source:  Canadian Council on Learning. Survey of Canadian Attitudes toward Learning, 2007

Female

Figure 27
Percentage of respondents who report having been bullied 
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These findings are mirrored by other research on bullying.84 For example, a 
number of studies have shown that boys are more likely than girls to bully or 
be bullied.85,86,87 Research on gender differences also suggests that there are 
differences in the most common forms of bullying engaged in by girls and boys. 
Girls are more often involved in relational or verbal bullying whereas boys tend 
to engage more frequently in physical bullying.  

Preventing bullying
As noted previously, the results of SCAL 2007 reveal an overwhelming 
proportion of Canadians who feel that bullying is one of the most serious 
issues faced by students. In addition, between 50% and 69% of Canadians 
are not satisfied with the level of effort made to address bullying by school 
administrators, teachers, parents or students. However, it is worth noting that 
more than 60% of Canadians agree that schools are either meeting or exceeding 
their expectations for teaching students problem-solving skills and how to be 
good citizens. Parents of children who have been bullied feel roughly the same, 
reporting 58% for problem-solving and 63% for good citizenship skills. 

If Canadians are satisfied with schools in how they are teaching students the 
skills that are central to reducing bullying and victimizing behaviours, then 
where does the prevention answer lie?  Perhaps Canadians feel that bullying 
is not simply a school issue, but rather one that requires a consolidated effort 
on behalf of all Canadians. Some bullying researchers suggest that such a 
concerted effort is in fact the best method of addressing bullying.88 

Significant empirical research exists about bullying and violence prevention 
programs and a number of national, provincial and school-district bully 
prevention programs have been developed.89 Olweus is acknowledged as being 
the first researcher to identify the alarming rates of bullying occurring in schools, 
and is credited with inspiring researchers worldwide to address the issue in their 
own countries.90 The Olweus Bullying Prevention Program (OBPP) is one of the 
most widely recognized and adapted programs that exists. Olweus found a 50% 
reduction in bullying behaviour two years after he implemented his bullying 
prevention program in his home country of Norway.91 Since then other countries, 
including Canada, have attempted to implement OBPP and found mixed results. 
Recently, researchers found no overall effect when they assessed 10 Seattle 
middle schools implementing the OBPP.92 
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Wilson and colleagues conducted a meta-analysis of studies that assessed 
school-based programs designed to prevent or reduce aggressive behaviour.93 
They discovered that studies evaluating programs designed and implemented 
by researchers reported larger effect sizes than studies examining existing school 
programs—a result that typically reflects biased over-estimation of the impact 
of programs implemented and evaluated by the same researcher, but also 
suggests that the fidelity of program implementation is critical to the success 
of prevention programs.  Wilson and colleagues also noted that different types 
of programs generally demonstrate the same overall level of effectiveness, as 
long as the integrity of program implementation was high.  Research by Whitter 
and Dupper supports this conclusion and adds that a common mistake made 
by school administrators and staff is the partial implementation of prevention 
programs due to time and resource constraints.94 They argue that watered-
down, incomplete or inadequate implementation of prevention programs often 
leads to ineffective or diluted results.

Many of the studies attempting to evaluate prevention programs have 
documented common challenges across settings.  Because no two schools are 
exactly the same, and school personnel often implement prevention programs 
differently, assessing the effectiveness of any given prevention program in a 
particular location is very challenging. Part of the difficulty associated with 
creating truly effective bullying prevention programs lies in the fact that bullying 
and victimization cross all social and demographic boundaries—there is no 
single or easily addressed issue underlying the problem of bullying. SCAL data, 
along with a large and growing body of research, suggest that children from all 
walks of life can be victims of bullying, irrespective of gender, ethnicity or socio-
economic background. 
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Conclusion
Overall, the results of SCAL 2007 indicate that Canadians hold a complex set of 
attitudes toward structured learning in Canada’s elementary and secondary schools.

Most Canadians feel that these schools are meeting or exceeding their 
expectations, but levels of satisfaction are lower among parents who hire 
tutors for their children and higher among parents who enrol their children in 
language-immersion programs.

Homework remains a controversial subject. Most Canadians support the use  
of homework as an important learning tool, but most Canadians also indicate 
that homework is frequently a source of household stress.

Many parents choose to hire tutors for their school-age children. Household 
income is a strong predictor of parents’ decisions to hire tutors; thus, many 
more parents would likely hire tutors if they were not prevented by financial 
constraints from doing so.

Language-immersion programs are an increasingly popular approach to 
second-language learning. These programs are particularly popular in bilingual 
provinces (e.g., New Brunswick) and in bilingual households.

Finally, a majority of Canadians believe that bullying is one of the most serious 
issues facing students today. Nearly half of parents of school-age children 
report that their children have been bullied. Canadians hold all relevant parties 
(including teachers, administrators, parents, and students) responsible for doing 
more to prevent and address bullying in schools.
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Appendix: Questions Asked
1. 	To what extent are Canadian elementary and high-schools meeting your 

expectations in the following areas…
	 ... teaching the basics like reading, writing and arithmetic. 
	 ... teaching computer skills. 
	 ... teaching problem-solving skills. 
	 ... preparing students for work.
	 ... preparing students for further education after high-school.
	 ... teaching students to be good citizens. 
	 ... teaching students to love learning. 

2.	To what extent do you disagree or agree with the following statements:
	 Class sizes are too big in the Canadian elementary schools that you are  

familiar with.
	 Class sizes are too big in the Canadian high-schools that you are familiar with.
	 Homework generally enhances learning. 
	 Homework helps children develop good work habits. 
	 In your experience as a student or a parent, homework has often been a  

source of household stress. 

3. 	Students in Canadian elementary schools are generally assigned...?
	 Too much homework
 	 Enough homework
 	 Not enough homework

4. 	Students in Canadian high-schools are generally assigned...?
	 Too much homework
 	 Enough homework
 	 Not enough homework

5. 	In your experience as a student or a parent, how much time do parents  
spend helping…

	 …their children in elementary school with homework?
	 Too much time	
	 Enough time
	 Not enough time

	 …their children in high-school with homework?
	 Too much time	
	 Enough time
	 Not enough time

6.	Have you ever hired a private tutor or a tutoring company to assist your child or 
children, aged 5 to 24, with the following elementary or secondary school subjects?
	 Reading and writing
 	 Math
 	 Science
 	 Other subjects

7.	Which letter grade would best describe the overall level of school achievement 
of your oldest child, aged 5 to 24, during the most recent year of elementary or 
secondary school?  
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8. 	Have any of your children, aged 5 to 24, ever been enrolled in a language-immersion 
program at the elementary or secondary school level?

9. 	What were the reasons for enrolling your child or children, aged 5 to 24, in an 
immersion program?
	 To learn or maintain additional language skills
	 To increase cultural awareness
	 To improve future job opportunities
	 The school’s good reputation
	 It was more challenging than the regular program
	 It had better resources than the regular program

10. 	What were the reasons for not enrolling your child or children, aged 5 to 24, in an 
immersion program in elementary or secondary school? 

 	 Other language skills would suffer
 	 Other school subjects would suffer
 	 The child did not want to enrol in an immersion program
 	 The child is/was not ready for immersion in other ways
 	 You could not help with the schoolwork
 	 The program or space was not available
 	 The child is not old enough yet or waiting until later
 	 You never considered it
 	 Other reasons

 
11. 	When you were in elementary school or high-school, were you ever enrolled in a 

language-immersion program?

12.	 What were the reasons for your enrolment in an immersion program? 
 	 To learn or maintain additional language skills
 	 To increase cultural awareness
 	 To improve future job opportunities
 	 The school’s good reputation
 	 It was more challenging than the regular program
 	 It had better resources than the regular program
 	 Other reasons

13.	 To what extent do you disagree or agree with the following statements about 
bullying in elementary and secondary schools:

	 Bullying is one of the most serious issues affecting students today. 
	 School officials do enough to prevent bullying or address it when it occurs. 
	 Teachers do enough to prevent bullying or address it when it occurs. 
	 Parents do enough to prevent bullying or address it when it occurs. 
	 Students do enough to prevent bullying or address it when it occurs. 

14.	 Were you ever bullied in school?

15.	 Was it occasionally or frequently?

16.	 As far as you know, have any of your children ever been bullied at school?

17.	 Was it occasionally or frequently?



2007 SCAL Results for elementary and secondary school learning

Canadian Council on Learning42

Endnotes
1	 Hart, D. & Livingstone, D.W. (2007). Public attitudes towards education in Ontario 2007. 

The 16th OISE Survey. Toronto: Ontario Institute for Studies in Education, University of 
Toronto.

2	 Cooper, H. (1989). Homework. White Plains, NY: Longman. 
3	 Cooper, H.  M. (2007). The battle over homework: common ground for administrators, 

teachers, and parents. Thousand Oaks, CA: Corwin Press.
4	 Cooper, H. (2001, April). Homework for all—In moderation. Educational Leadership, 

58(7), pp. 34–38.
5	 Cooper, 2007.
6	 Marzano, R. J., & Pickering, D. J. (2007). Response to Kohn’s allegations. Centennial, 

CO: Marzano & Associates. Retrieved Aug. 10, 2007 from http://marzanoandassociates.
com/documents/KohnResponse.pdf

7	 Baumgartner, D., Bryan, T., Donahue, M. & Nelson, C. (1993). Thanks for Asking: Parent 
comments about homework, tests, and grade. Exceptionality, 4(3), 177–185.

8	 Kohn. A. (2006). The homework myth: Why our kids get too much of a bad thing. 
Cambridge, MA: Da Capo Books, Perseus Books Group.

9	 Cooper, 2001.
10	Cooper, 2007.
11	Marshall, K. (2007, May).  The busy lives of teens. Perspectives, 8(5), 5–15. Ottawa: 

Statistics Canada.
12	Sweet, R. & Mandell, N. (2005). Exploring limits to parental involvement in their 

children’s homework. In R. Sweet & P. Anisef (Eds.). Preparing for Post-Secondary 
Education: New Roles for Governments and Families (273–288). McGill-Queens 
University Press.

13	Cooper, 1989.
14	Cooper, 2001.
15	Keith, T. Z., Keith, P. B., Troutman, G. C., Bickley, P. G., Trivette, P. S., & Singh, K. 

(1993). Does parental involvement affect eighth-grade student achievement? School 
Psychology Review, 22, 474–496.

16	Trautwein, U. & Koller, O. (2003). The relationship between homework and achievement 
– Still much of a mystery. Educational Psychology Review, 15(2), 115–145.

17	Cooper, H., Lindsay, J. L., Nye, B., & Greathouse, S. (1998). Relationships among 
attitudes about homework, amount of homework assigned and completed, and student 
achievement. Journal of Educational Psychology, 90, 70–83.

18	Keith, T.Z., & DeGraff, M. (1997). Homework. In G. Bear, K. Minke, & A. Thomas 
(Eds). Children’s needs II: Development, problems, and alternatives. (pp.477–487). 
Washington, DC: The National Association of School Psychologists.

19	Cooper, 2001.
20	Cooper, H., Robinson, J. C., & Patall, E. A. (2006). Does homework improve academic 

achievement? A synthesis of research, 1987–2003. Review of Educational Research, 
76(1), 1–62.

21Sweet, R., Mandell, N., Anisef, P., & Adamuti-Trache, M. (2007; in prep.) Managing the 
home learning environment: parents, adolescents and the homework problems. Report 
prepared for the Canadian Council on Learning.

22Desforges, C. & Abouchaar, A. (2003). The impact of parental involvement, parental 
support, and family education on pupil achievement and adjustment: A literature 
review. Report No. 433. London: Department of Education and Skills.

23Marshall, 2007.
24Krahn, H. & Taylor, A. (2005) Resilient teenagers: explaining the high educational 

aspirations of visible minority immigrant youth in Canada, Journal of International 
Migration and Integration, 6, 405–434.

25Sweet et al, 2007.



Canadian Council on Learning 43

2007 SCAL Results for elementary and secondary school learning

26Mandell, N. & Sweet, R. (2004). Homework as homework: Reproducing class through 
women’s unpaid labour. Atlantis, 28, 7–18.

27	Margolis, H. (2005). Resolving struggling readers’ homework difficulties: Working with 
elementary school learners and parents. Preventing School Failure, 50, 5–12.

28	Laitsch, D. (2006, June 26). Self-discipline and student academic achievement. 
ResearchBrief, 4(6). Retrieved from http://www.ascd.org/ on Sept. 25, 2007.

29	Marshall, 2007, 
30	Frenette, M. & Zeman, K. (2007, September). Why are most university students women? 

Evidence based on academic performance, study habits and parental influences. 
Analytical Paper Series. Ottawa: Statistics Canada.

31	Baumgartner, 1993.
32	Davies, S. (2004). School choice by default? Understanding the demand for private 

tutoring in Canada. American Journal of Education, 110, 233–255.
33	Bray, M. (2006). Private supplementary tutoring: Comparative perspectives on patterns 

and implications. Compare, 36, 515–530.
34	The Daily. (November 7, 2006). University enrolment. Statistics Canada.
35	Davies, 2004.
36	Davies, 2004.
37	Davies, 2004.
38	Bray, 2006.
39	Ibid. 
40	Cohen, P.A., Kulik, J.A., & Kulik, C.-L.C. (1982). Educational outcomes of tutoring: A 

meta-analysis of findings. American Educational Research Journal, 19, 237–248.
41	Fantuzzo, J.W., Davis, G.Y., & Ginsburg, M.D. (1995). Effects of parental involvement in 

isolation or in combination with peer tutoring on student self-concept and mathematics 
achievement. Journal of Educational Psychology, 87, 272–281.

42	Fantuzzo, J.W., King, J.A., & Heller, L.R. (1992). Effects of reciprocal peer tutoring on 
mathematics and school adjustment: A component analysis. Journal of Educational 
Psychology, 84, 331–339.

43	Cohen, P.A., Kulik, J.A., & Kulik, C.-L.C. (1982).
44	Kourea, L., Cartledge, G., & Musti-Rao, S. (2007). Improving the reading skills of urban 

elementary students through total class peer tutoring. Remedial and Special Education, 
28, 95–107.

45	Topping, K.J., Campbell, J., Douglas, W., & Smith, A. (2003).Cross-age peer tutoring 
in mathematics with seven- and 11-year-olds: influence on mathematical vocabulary. 
Strategic dialogue and self-concept. Educational Research, 45(3), 287–308.

46	Cohen et al. (1982).
47	Topping, K.J., Campbell, J., Douglas, W., & Smith, A. (2003).
48	Fantuzzo et al. (1995).
49	Fantuzzo et al. (1992).
50	Cohen et al. (1982).
51	Bargh, J.A. & Schul, Y. (1980). On the cognitive benefits of teaching. Journal of 

Educational Psychology, 72, 593–604.
52	Canadian Parents for French (2006). Enrolment tables based on provincial and territorial 

ministries of education data. Tables available at: http://www.cpf.ca/English/Resources/
FSL%20Enrolment%20Reports%202007/EnrolmentReportsIndex.htm 

53	Canadian Parents for French National Immersion Table
54	Statistics Canada (2004). French immersion 30 years later. Education Matters: Insights 

on Education Learning and Training in Canada, 2. Catalogue No 81-004-XIE
55	Dicks, J. (2001). The French Immersion and English Programs in New Brunswick School 

Districts 17 and 18: A Comparison of Family Background, Factors Influencing Choice of 
Program, Attitudes toward French Immersion, and Student Performance- Final Report. 
Second Language Education Centre, University of New Brunswick. Executive summary 
available at http://www.unb.ca/slec/lelien/past/xiii_2/resume.html

56	Dicks, 2001.



2007 SCAL Results for elementary and secondary school learning

Canadian Council on Learning44

57	Bienvenue, R. (1986). Participation in an educational innovation: Enrollments in French 
immersion programs. Canadian Journal of Sociology, 11(4), 363–377.

58	Bienvenue, 1986.
59	Rebuffot, J. (1993). Le point sur L’immersion au Canada (the argument for...immersion in 

Canada). Anjou, Quebec: Centre Educatif et Culturel, Inc.
60	Dicks, J. (2001).
61	Olson, P. & Burns, G. (1983). Politics, and happenstance: French immersion in a 

Canadian context. Interchange, 14(1), 1–22.
62	Bienvenue, 1986.
63	McEachern, W. (1980). Parental decision for French immersion: A look at some 

influencing factors. Canadian Modern Language Review, 36, 238–246.
64	Bienvenue, 1986.
65	Canadian Parents for French (2005). The State of French-Second-Language Education in 

Canada 2006: Annual Report. Ottawa.
66	Canadian Council on Learning (2007). Lessons in Learning: French-Immersion Education 

in Canada. Available at www.ccl-cca.ca/CCL/Reports/LessonsInLearning/LinL20070517_
French_Immersion_programs.htm.

67	Rebuffot, 1993.
68	Slee, Phillip T. & Mohyla, Jury (2007). The PEACE Pack: an evaluation of interventions to 

reduce bullying in four Australian primary schools. Educational Research, 49(2), 103–114.
69	Currie, C., Roberts, C., Morgan, A., Smith, R., Settertobulte, W., Samdal, O. & 

Rasmussen, V. B. (2004). Young People’s Health in Context. Geneva, Switzerland: World 
Health Organization.

70	Currie et al., 2004. 
71	Craig, W. M. & Harel, Y. (2003). Bullying, physical fighting and victimization. In Currie et 

al. (2004).
72	Hawker, D. & Boulton, M. (2000). Twenty years’ research on peer victimization and 

psychosocial maladjustment: A meta-analytic review of cross-sectional studies. Journal 
of Child Psychology and Psychiatry, 41(4), 441–455. 

73	Baldry, Anna C. & Farrington, David P. (2007) ‘Effectiveness of Programs to Prevent 
School Bullying’, Victims & Offenders, 2:2, 183–204.

74	Berger, K. (2007) ‘Update on Bullying at School: Science forgotten?’, Developmental 
Review; 27, 90–126.

75	Craig, W. M. (2004). Bullying in Canada in the Canadian World Health Organization 
Report on the Health of youth in Canada. Health Canada.

76	Olweus, D. (1995). Bullying or Peer Abuse at School: Facts and Intervention. Current 
Direction in Psychological Science, 4(6), 196–200.

77	Olweus, D. (2003). A Profile of Bullying, Educational Leadership: Mar., 12–17.
78	Craig, W & Pepler, D. (2003). Identifying and Targeting Risk for Involvement in Bullying 

and Victimization. Canadian Journal of Psychiatry, 48(9). 577–582.
79	Craig & Pepler, 2003.
80	Craig, W.M., Pepler, D.J., Jiang, D., & Connolly, J. (in preparation). Victimization in 

Children and Adolescents: A developmental and relational perspective. Retrieved on 
October 10 from http://prevnet.ca/Bullying/BullyingStatistics/tabid/122/Default.aspx 

81	Olweus, 2003
82	Toblin, R. L., Schwartz, D., Hopmeyer Gorman, A. & Abou-ezzeddine, T.  (2005). 

Social-Cognitive and Behavioral Attributes of Aggressive Victims of Bullying. Applied 
Developmental Psychology, 26,  329–346.

83	Unnever, J. (2005). Bullies, Aggressive Victims, and Victims:  Are The Distinct Groups? 
Aggressive Behavior, 31, 153–171.



Canadian Council on Learning 45

2007 SCAL Results for elementary and secondary school learning

84	Craig & Harel, 2003.
85	Olweus,  1995. 
86	Craig & Pepler, 2003.
87	Berger, 2007.
88	Craig & Pepler, 2003.
89	Public Safety Canada – National Strategy on Community Safety and Crime Prevention; 

BC Government http://www.bced.gov.bc.ca/policy/faq/schoolsafety.htm; Department of 
Justice http://canada.justice.gc.ca/en/news/nr/2002/doc_30447.html; British Columbia 
School Trustees Association, http://www.bcsta.org/main/policiesresults.php?search=bull
ying&districtNumber=0&mode=notadvanced&searchfields=all&orderby=relevancy.

90	Berger, 2007.
91	Bauer, N. S., Lozano, P. & Rivara, F. P. (2007) The Effectiveness of the Olweus Bullying 

Prevention Program in Public Middle Schools: A Controlled Trial. Journal of Adolescent 
Health, 40, 266–274.

92	Bauer, 2007.
93	Sandra Jo Wilson, S. J., Lipsey, M. W., & Derzon, J. H. (2003). The Effects of School-

Based Intervention Programs on Aggressive Behaviour: A Meta-Analysis. Journal of 
Consulting and Clinical Psychology, 71(1), 136–149.

94	Whitted, K. & Dupper, R. (2005). Best Practices for Preventing or Reducing Bullying in 
Schools. Children & Schools, 27(3), 167–175.


